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ABSTRACT o
. C. Smﬂth'% "read a book in an houi™ procedure for the
development of listening and rfid’ng conprehension and B. Beyer's: L
- "hamburger writing" procedure for the development of composition,
skills formed the basis of a teaching technique that provided
students with problem solving tacks, a procedure for writing
' c0mp051tlons, and exposure to a classic adolescent novel within a

“1Iimited time. The technlque wds used with 22 seventh and eighth’ grade

-students enrolled in a summer enrichmen+ program that .lasted ohly
four weeks. The technique was usn~d in conjunction with the anovel,
"The Day No Pigs Would Die," by R. N. Feck. The teacher introduced -
the novel by reading the title, show1pg ‘the book cover, and sharing
‘her impressions of the work. She next read the first chapter aloud
and conducted a class discussion about 'the main idea,’ settlng,
supporting details, characters, and conflicts. Eleven chapters were
.assigned for silent reading by g-oups composed of two students each,
with the teacher reading the.next chapter aloud, and all of the
students reading the conclud*ng TWo chapters silently. Next, the
groups shared their synopses of each chapter as the. class dlscuseed

- then. Th'e +eacher then introduced Yhaepburger wri“ing" (in which .
.paragraph parts are-identified with parts of & hamburger) &and
students wrote two-paragraph compositions using the technique. Botk
the teacher and the students favorably evaluated the technique.
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Adolescent Lites ature as a Velicle for -
Dew=laping Comprek=-.ion ané TompusitFom Ski lls PR

Judy S. Richaxdson

Trrtroduction - . ;

This paper describes é tectinique for cosibining the effzctime processing of
E%stehing,;rgading and Writing expr~riemmes . in wadimg adolescent literature inm o
m&ddle"grades classroom. Some signiffrans publiiratifons sHout the comprehensivm:
prCESS'WEIe‘ConA;Cth wifh t@o descripticis for griding listenimg, reading auxl
writing activities and then applied &= tuaxnnx?Liprﬁnﬁ&m:cs“:o pzmﬁncc.the toache
nique. Tﬁe.participating teacher and =iudeats avaluatex the techmiiitue as swrcosss—
:Ehlwin:ﬁ;omqting cdmprchensionwv Success uwzs @lsso validated by na:z::xlysis oI zhie

£inzl composition content.

Haview of the Literature
A brief review of the literature indfcmias ihat gwed comprebenders assimi-
Zate and accommodate’ as -they comprehend (Ezmrson aﬂd.lghnson,_lgiﬁ):' Good readers

zre more flexible in applying strategies witict aid their comprehension and more

fmregrated in their approach to comprzhensims: {(Gulinkaf®, 1976) ‘Through a pfétocﬁl
azalysis 'of reading strategies, Olshavsky {19779 conilnimad that factors affecting

comprehension are interést, reading proficienry, = anizor's writing style. .Thesz

studies support the psyéholinguistic position that:=ading is a problem svaihgf.ﬂ

process. Steig .(1979), in reviewing several studfes of —omprehension, notesjf:f

\hasicmﬂifferen;és:beEweenjgood and poor comprehemizr=. When.readers doynotﬁ ?;:
clearly unde:stqu;the problem.solving process, teoiT somprehension is'liﬁitéﬂz'j.
-eweEn-when théy caﬁ.&eéada'theIWOrds'(Smith,j1967)“ -
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Canningham (1 915) ha" dcmonrtratcd hhiow a teacher can guide childrcn s compre-

- hersion. us1ng a cirectcd listening activity which is then transfcriou to a

par=zllel reading:nctLVity. The‘stcps include:- setting a prupose for iistcning;
reading‘ahselectmon to students;ﬁsimulating the comprehension tasg which;Wiil Be
required;of students'after their reading; assigning children to‘read; havingfi
children complete the cask as already démonstrated' conducting discussion. Smith

and Bean (1980} explain how .ontent area teachers can integrate reading and writ=

.
.

‘ing using a’ guided writing procedureawhich ”encompasses the four commdnication

arts-with a focus on the essential skill of writing." (p. 293). These two guides

facilitate the development of comprehension and composition by providing clear:

Ed

directions about the tasks. ) R R - ' o

Ob jectives T | S
T . Middle and'secondary"grade’stndents;inMEnglish and reading classas are often

required -to —ead and then to demonstrate'their reading comprehension by writing

activities$ such as book reports. Yet, .many. students do not understand how to
process their reading and writing to produce effective reports. ‘In this class-

room application, twovprocedUres‘were employed to- facilitate guided comprehension,

‘The major objectives were to provide students with clear tasks for. problem solving,

B

a procedure for writing-compositions, and exposure to a classic adolescent novel
within a limited time. 'Read a book in an hour" (Smith, 1979) was the main pro-
cedure for the déevelopment of‘listening and reading comprehension.. '"Hamburger

writing” (Beyer, :1977) was the procedure for the development of composition,

’

"The Setting . :‘
The partiCipants in the classroom technique were twcnty two scvcnth and eighth
N ' :
graders enrolled in \‘suburban_middle,schoolhsummcr enriuhment program. Since

the program was only f our weeks long, five mornings a: weck and‘includcd.studcnts

\

i from several schools th\time and diagnostic information were limitcd ‘Students -
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~ showed little ihtcrcst 1h.rending and said‘thcy had prbhlcms writiﬁg about whute
tHey rcad. The tcachcr ihtroduccd thc-tcchnique'as a possible éolutioh. &hc

‘suggested that the wrlting hint mlght be useful in -their classwork ncxt year as

well,

Procedures . v Co &
frocecures

The novel selechd was A Djy No Prgs Would Dle, which has high appeal to

.adolescents and contains short, actlon—packed chaptcrsg- The thcme is mature_but

) the-writing.stylc=is fairly simple.

e

As the first stcp in the- lesson, the tcachnr lntroduceu the novel by reading

\ )

- the title, showing the class the book cover, and sharing how lmprcsscd and movad

t

by the book she had been. (She dld mentlon that the book contalned some ”strong

parts and "raw" language, which were not for emulation_but necessary to depict
this story setting.) She asked students to generate expectations about the. book
. content .and.to share any experiencss .they had hadlwhich,might be relévant to these
‘;' B . - . ) !. 3 L .
’ expectations.
The second step was to read aloud to thc cl 258 tlie first. chaptcr .A'Wholc -
. _ T =
. class»discussion of their predictions f0110wed Chapter content was leCUSde .

' orally by ldcntlfylng cach of the following 010mcnts

‘Major Supporting e

-Settih§, Main Idea Details Major Characters% :Cohflicts
Field trying to teased.by school- Robert Peck  ~ Edward making
: help cow  mates; got stick- Edward Thatcher fun; cow be-
give birth ers.in backside cow/calf " ing born

Next, chapters two through twelve were assigned for silent reading by groups of’

N . . ’ ' . : S o : ‘ .
two students. ~Chapter thirteen was-assigned to a teacher; fourteen and fifteen.
o L . : ) : g )

- T were;td be read by all participants'after‘the sharing of tWo-thirtced._ Each. group

was to read to ldentlfy tho clements used durlng the llstcnlng portlon of ‘the’
lesson, The dlSCUSSlOﬂ in the small groups after chapter readtng was llvcly. ,All

‘»




. * P . . - - ' A}
students understood th: task, ilthough a {:vw groups required :3sistanec to idenzify

e K] -

some elements, such as -wonflicc. In .sumiases, the teacher gu.dcd their re-ra :ading

of passages and. encouriuisid scudeszzs to. vz aloud after the-re-reading; this
. A

giidance was similar to CQlshavsky~s ust cf 7-ot0“ukwanalySLS”“*"'““?““"fr—“~ . -

I3

On' the sedond day of e _lessoa.. mrruss: sbared their synapEES>of chaptcr;.by
writing the identified,elaments U?TCthﬁm%r&;Eﬁithey described cach chapter;
| As the tifth step,.aLn students .ezm;cexagﬁxs'fourtcdn and'f;ftcch. 'Th;.stu_
'dents then’ talkcd about thweir remation: mz‘:hambook;and to this=manner ot readig;

a book.
‘Sixth, "hamburger writizg"twas;intrmmmted.by using a colorful ‘poster of a%
hamburgcr'and identifying: the %) ro' . ass topic sentence, the bottom roll as

wrap up, the hamburger as the ‘meat” of tne;paragraph, and the condiments as the
detalls and examples. Toz=ther uuv»clas_ tdentlfied the hamburger parts of thi=
\“‘ . ' ' ) . C. o e . . o

K paragraph. : : IR ' : -

top-roll . . .-« . . . L:cha 11 skloped school

ketsup, . ¥e told m2 he was going to do it.
lettuces v’ v 4+ wes. o ShaTon samw ivim outside playing.
meat o o ¢ sve oomoes o Fer got caught: by the principal.
bottom'roll c ee e The:principallcalled his parénts.

' Seventh, students we:e : sked D write a(nompos1tlon using two hamburgcr paTa

.
©

graphs descrlbwng A Dz: Pige WOuld Die. Somc guiding questions were prowided

iffthey elected. to usezthm—"

paragraph 1 - Respz: 1 to the acrivity of readlng a book in an hour.
‘ Did y¢ :like the activity? What did you like best or
SR least? Did it make you want to read the book? '

<

[ . . » oo . . -
Ny . < . : . 1 .
paragraph 2 - Describe our personal reaction to the book. Did you enjoy
o it? why/Jhy<hot? Did it heve spc ial mcanlng to you?

L]

Evaluation o N ' S

Th}s lesson was . ndllntended to be research orlenred 1t was an appllcatlon of

P

;profess10nal llterature to;classroom'experience. _Thereforc, evaluation wasjcohv~
’ : T @ .
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A ducted_ orMally hy assessing the reacLions ol teacher and studean and by

analyziawe the ccmpos1t10ns for use: of hamburget‘~ alagraphs and for 1nd1cat10ns of
comprehgnsion.

Twem-—studean were'present tv complete the composition. Tak:lations indicate

2

that eiz:_zeen of twenty studnnts uplied the h*“‘u:ver paragraphs two simply_

-3

listed szatements. . Seventesn stuukzts demonstr=red :mnprehension;of‘the novel

by providing a thﬂme state w7k example fram thirbook; three wrote such’
general,comments that it wzs v”‘ep0551ble to dethtq;e:comp1ehens1on. Sixteen
‘students expressed favorabiz iv¢ ztions to the Lasstn;-feur‘were unfavorable,'as

demonstrated'in the sel@Ctz: co- -2ats below. Eighteen stUdents,expressed

favorable reactions to th: bSooi: me did not care f£or the book (see comments)

a

. . ! . o C .
and one expressed nc opinztn. Axthough pnly threc zernings of class remained
'when thi: activity was co-mieted, the teacher rep - ted that five students read

the comp.rete book during xhxt ‘times :

°

Three compositions are::aproduced’a$dnﬂ4aﬁtb;iéhustrate'the lesson more fully:

.o

Tony:

I liked this act1v1ty because. we could teIl you what we thought
- the main ideas was and we could explain whiat rwe ‘read.. I would like to -
do it agaln.
_ This activity wus fun and 1nterest1ng because Mr. Peck ‘said that he
would ‘never again put -a'weasleé in with-a dog? Robert said that .no pig
~would d4e on this day. I liked what Robert said because he 1et no plg
;. _die on this day: because h1s rather dled

Anthony: "’
- h A Day No Pigs Would Die

I did not. like'the activity because it did not have more action. If
I could had- read .the:book I would have enJoy 1t But the activity did -
make me want to read the book. S ) o : L

- o I enjoy ‘the book .because “t have more actlon I would iike read the whole
‘book to get a good understand : : -

; _ : - LI

o e,

Y e
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_w,——éw:Knthleen: L - ' - ‘ o

I liked this activity because we learned about a new book. The
way we did it .everyone could learn-about a book at the same time.
The book made me want to read It. I liked the part about cach per- .
son recading a chapter. I just loved the activity. -/ - . ﬁ
- I would love to read the book. The part about when he got .
stickers in his privates was my favorite, ‘I also liked the part
'about the pervert. I just hope.I,get tq'read the whole book myself

¢ G Selected comments are included ‘to demonstrate varying reactions to the = :1v1ty'
and to the book- I o , _]'_ : : B - S

If T had read the book. by myself, I wouldn't have finished it,
. I really liked the-book. I wouldn't mind reading it.
. I did not. like the way we did the act1v1ty. I would prefer to
e : read the whole book myself., - . N
I wouldn't really want to read the bqok because it was sad and
: I don't like to read sad books, ’

The teacher was, extremely pleased wlth the results. She felt ‘that sha had atﬁﬁined

o

greater success than in other s1tuatlons where she had assigned 'eading and writing
. . d
'activlties. She has since used this lesson again with even gredter satisfaction,
. .o . . . . R -
. . . . .

In the*future classroom research«could be conducted to test the significance
——

o . . o T
ﬁ of this technique more obJectlvely Results of an aSSLgnment in whnch students
é%-wﬁuhave read\a novel and then written a composition could be comparcd Lo results aELer

A e . P

read»a-book-in -an- -hour and hamburger wrlting have occurred In that way, the

°

effccts of guiding comprehension through listening to reading to wrltiny act1v1L1es,

o

encouraging mployment of effectiwe comprehension strategies, could be mensared

«

E e L s
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